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FOREWORD

The Educational Resources Information Center (ERIC) 15 a nationwide information
system operated by the National Institute of Education (NIE) of the Department of
Education as a service to educators throughout the country. ERIC makes available
through hundreds of libraries and information centers over 220,000 unpublished
documents on all phases, levels, and subject areas of education. This is accomplished
through ERIC's network of specialized centers or clearinghouses, each of which is
responsible for acquiring, evaluating, abstracting, and indexing current documents within
a particular educational area. The bibliographical information and abstracts for these
documents are then listed in ERIC's monthly reference publication, Resources in
Edueation (RIE).

.he ERIC Clearinghouse on Reading and Communication Skills (ERIC/RCS)
collects, evaluates, and disseminates educational information related to research,
instruction, nd professional preparation in rending, English, educational journalism, and
speech commun.~ation at all levels and in all institutions. The scope of interest of the
Clearinghouse includes research reports, -literature reviews, curriculum guides and
descriptions, conference Papers, project or program reviews, and other print materials.

One of the primary goals of ERIC and NIE is to present the information found in
the ERIC system in a format that will be useful to the classroom teacher, the
administrator, and the curriculum developer. ‘Such is the goal of this bibliography, which
orings together titles and descriptions of curriculum guides recommended by the NCTE
Committee to Evaluate Curriculum Guides and Competency Requirements. ERIC/RCS 1s
pleased to assist NCTE in providing this continuing service to educators.

Charles Suhor
Direetor, ERIC/RCS
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INTRODUCTION

To help teachers and administraters to develop exemplary English language arts
curricula, the NCTE Committee to Evaluate Curriculum Guides and Conipetency
Requirements, through the cooperation of the ERIC Clearinghouse on Reading and
Communication Skills (ERIC/RCS), has prepared this annotated list of recommended
curriculum guides. Its purpose is to publicize carefully planned and well-written
curricula, providing models for those who are currently reviewing their programs and
want to consider a variety of curricular frameworks, content units, and individual lesson
plans. Local eurriculum committees may find it worthwhile to study these guides with
several considerations in mind: philosophy and rationale; objectives and orgumzution;
nctivities for the teaching of composition, reading, or literature; evaluation; and the
applicability of a given curriculum in another setting. In addition to the 1983 list, the
annotations are reprints for curriculum guides recommended in 1982 and 1981. The
criteria used by the committee in evaluating curricula are also included and should prove
helpful to curriculum planners seeking a set of standards.

The guides recommended here are available from the scheols and agencies that
produced them or from the ERIC Document Reproduction Service (EDRS). Only
curricula that have been assigned ERIC document (ED) numbers, given 1n the annotation
headings, can be ordered through EDRS. Curricula not available through EDRS are se
noted, as are those that will become available in the near future. EDRS ordering
information is found at the end of this booklet.

Still another service to local curriculum planners is the opportunity for review of
eorriculum guides, offered free of charge by the committee. A school distriet should
mail two copies of 1ts curriculum guide to the NCTE Committee to Evalunte Curriculum
Guides and Competency Requirements, 1111 Kenyon Road, Urbana, Illinois 61801. In
addition, the Committee would appreciate two statements: one that indicates whether
the guide should be considered for inclusion in the next publication of Recommended
English La e Arts Curriculum Guiaes, K-12, and a second that describes the
development o? the guide, the nature of the school population and community, and the
guide's relationship to other eurriculum materials in use. When a school distri¢t sends a
curriculum guide for review, a member of the committee examines the materials
carefully, reports in written form according to the eriteria, and records comments on o
cassette tape that is sent to the participating distriet.

The National Council of Teachers of English regards eurriculum development at the
local level as a professionual activity of the highest order. The committee’s review role
and the publieation of this booklet are testaments of this regurd. The Committe'e to
Evaluate Curriculum Guides and Competency Requirements urges teachers everywhere
to encournge and participate in the continuing work of curriculum development,
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CURKRICULUM GUIDES
RECOMMENDED IN 1884

ELEMENTARY

Curriculum Guide for Teaching Gifted Children Liternture in Grades One through
Thwee. Ilpdated Bdition. Carole Laidlaw. California State Department of Edueation.
1978. Available from Publications Sales, California State Department of Education, P.O.
Box 271, Sucramento, California 95802. ($0.85) ED 157 072, microfiche only, 35 pp.

Lessons directed toward the developme.t of literary and interpretive skills in gifted
children n grades one through three are described in the guide, which contains an
introductaory session and ten lessons. These lessons are designed to help children learn
about three elements of plot (story line, buildup, and theme), the roles played by story
characters, story mood and tone, element of suspense and surprise, figurative and
descriptive language, point of view, first person and third person stories, and mystery
stories. The lessons include suggestions for discussion questirns, activities, and
recommended reading materials. The guide also suggests methods for helping students
write original stories, learn to write book reviews, and evaluate the books they read.

Teaching Gifted Children Literature in Grades Four through Six. Updated Edition.
Cuarole Laidlaw., Cahfornia State Department of Education. 1978. Available from
Publicntions Sales, California State Department of Education, P.O. Box 271, Sacramento,
Cahiforma 95802. ($0.65). ED 157 073, microfiche only, 32 pp.

Six basic considerations in teaching literature to gifted children in grades four through
six are presented in the first haif of this curriculum guide: (1) The teacher needs a broad
knowledge of literature, as well as a sensitivity to students, in order to recommend
literature for each child. (2) The teacher's method of presentation is important. (3) The
reading preferences of the child should be honored. (4) The interrelationship of content
and skills must be recognized. (5) The gifted child should be encour ged to develop
higher intellectual skills such as evaluation, eritien!l and ereative thinking, recognition of
implication, development of hypotheses, and comparison and contrast. (6) Varied types
of literature should be suggested by the teacher. The second half of the curriculum guide
offers four sample units with suggested activities and readings given for each unit. 7The
units are entiiled "Conformity and Rebellious Behavior," "Science Fiction and Fantasy
Literature,” "A Study of the Works of One Author,"” and "Use of Historical Fietion." The
two appendixes offer a sample comprehensive literature unit and a suggesied
literature/language arts curriculum for scademically gifted students.

Literature & Story Writing: A Guide for Teaching Gifted and Talented Children in the
Elcmentary and Middle Schools. Bonnie J. Deming and Leif Fearn. California State
Department of Education. 1981. Available from California State Department of
Education. P.O. Box 271, Sacramento, California 95802, ($2.75). ED 211 991,
microfiche only, 120 pp.

The ten lessons in this guide outline objectives and activities that will help gifted
students to write intelligibly and creatively and to read with understanding and
nppreciatinn.  Each of the lessons focuses on an aspect of literature, such as the story
line, the buildup to a climax, the plot and how it is influenced by theme,
rhuracterization, tone, Nigurative and descriptive langunge, and points of view. The
analysis of mystery stories is also discussed. Lessons three through ten contain



recommended reading lists identifying books strong in the literary lesson taught.
Interspersed amnong the lessons are activities and exereises from the "Writing Kabyn," a
systematic developmental writing program designed for ability levels throughout the
elementary and middle school. Following the ten lessons, the guide presents a discussion
of the culminating project, which contains suggestions for helping students complete a
final writing projeet, either a research report or a short story. An outline of personal
mnterest reading, suggested book review furms, and steps to use when evaluating
literature are also included in the guide. An appendix contains an annotated bibliography
on the teaching of literature and writing, a list of recommended paperback books, and a
bibliography of educational materials for teaching literature and story writing.

Spelling Cuwrriculum with Dictionary Skills, K-8. Mehlville School Distriet. 1983.
Available from the Curriculum Otfice, Language Arts, Mehlville School District, 3120
Lemay Ferry Road, St, Louis, Missouri 63125. %S 208 369

Intended for teachers involved in language arts instruction in kindergarten through grade
siX, this spelling program guide was developed to aid in improving spelling and the use of
dictionaries. Following a statement of the goals of the spelling program, the sections
cover the following program aspects: (1) textbooks and dictionaries; (2) instructional
objectives, including spentancous spelling for kindergarten and mastery skills in spelling
and dictionary use for grades one through six; (3) time allotment for spelling study; (4)
word selection for a spelling program; (5) the test/study/test teaching method; (5)
individuniization for other than average spellers; (7) error analysis of children's spelling
strategies; and (8) intrinsic and extrinsic motivation. A list of relevant resources is
included.

Language Arts through Langusge Experience: An Elementary Curriculum Guide.
Mehlville School District. 1983. Available from the Curriculum Office, Language Arts,
Vehlville School Distriet, 3120 Lemay Ferry Rond, St. Louis, Missouri 63125. CS 208
368

Using the latest research theories, this elementary school curriculum guide was prepared
for kiadergarten through grade six by the teaching staff and curriculum office of the
Mehivitle {Missouri) School District for teachers of language arts. The guide focuses on
the language experience approarh, as well as the writing process and cross-curriculum
writing. Teaching objectives are stated in sequential order, and instructions are given as
to when they should be introduced, reinforced, and mastered. The guide also includes
suggested netivities and procedures to teach many of the objectives, a stutement of
philosophy and goals, a section that details writing methodology for teachers, and a hst
of pertinent references.

SECONDARY

*

English Curriculum Guide: Senior High Program. Mchlville School District. 1984,
Available from the Currieulum Cffice, Langunge Arts, Mehlville School Distriet, 3120
Lemny Ferry Road, St. Louis, Missouri 63125, (S 208 370

Based an the 1atest research and theories, this junior high sehool eurriculum guide was
prepured for tewehers ol janguage arts by the Mehlville (Missouri) Sehool Distriet.
Following a statement of the philosophy of the program, teaching objeetives are stated
for writing. literature, and related skill areas. Other seetions inelude » scope and



sequence chart, evaluation and testing components, instructional methods, and a list of
recommended textbooks and materials. A bibliography of resources is also included.

Englisk Curriculum Guide: Senior High Program. Mehiville School Distriet, 1984,
Availible from the Curriculum Office, Language Arts, Mehlville School Distriet, 3120
Lemay Ferry Road, St. Louis. Missouri 63125. CS 208 371

Prepared by the teaching staff and curriculum office of the Mehlville (Missouri) Schooi
Distriet, this curriculum guide for senior high school English presents a dual focus o
language (grammar, usage, and composition) and literature (fiction, nonficetion, paoetry,
drama, and media). Following a statement of the philosophy of the program, the guide
outlines the program's requirements, including graduation requirements in English,
piacement criteria, and college preparatory credits., This 1s followed by a list of
textbooks and instructional materials, and an overview of the program. The overview
includes objectives for literature, composition, language skills, and grainmar and usage—
listed sequentially for the program's three levels of English. The remaining two sections
discuss the English elective program and suggested teaching methods.

High School Curriculum Guide in English. Hayward Unified School Distriet, California.
1984. Awnilable from Hayward Unified School nstriet, P.O. Box 5000, Hayward,
California 94540. ($15.00) CS 208 456

Developed by terchers to provide a district-wide description of Enzlish course content.
this eurriculum guide is intended for use as a basis for planning instractional activities in
a number of ureas. The guide consists of four main sections: (1) an introduction, which
provides a statement of philosophy, a scope and sequence of skills within English courses,
and brief descriptions of the courses; (2) discussions of the writing process, of effective
writing programs, and of effective reading programs; (3) a taxonomy of skills sequenced
according to the grade level in which each is introduced, taught, reinforced, and
maintained; and (4) course descriptions providing course goals, objectives, concepts and
skills, and suggested methods, activities, and materials. Appendixes contain deseriptions
of Bloom's tuxonomy, a definition and designation of collcge preparatory English courses
that meet the specifientions of the California State University system, a statement of
the English preparation necessary for sdmission to the University of Calilfornia system, &
hist of graduntion requirements for Hayward High School, lists of materials for precollege
~ending, lists of materials available from the high school library, end a scoring guide for
student written work.

GRADES K-12

Tesehing Gifted Students Literature ia Grades Seven through Nine. Updated Edition.
Myrs J. Redick. Cabfornia State Department of Edueation. 1978. Availuble from
Publicntions Sales, California State Department of Edueation, P.O. Box 271, Sacramento,
Calfornis 95802, ($8.85) ED 157 074, microfiche only, 32 pp.

The introduction to this curriculum guide notes problems in working with students in
enrly ndoleseence and discusses the "generation gap." the value of literature for students,
and the importance of planning » literature program to meet students’ needs. The guide
then suggests ways of helping stud=nis study bheroes and heroines in folk literature,
discusses epic conventions that may be treated in cluss, suggests a snmple unit on heroes
and heroines, and explains ways of helping students study the epic poem HBeowulf.
Additional discussions show how the special needs of gifted students may be met by
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providing units on decision making, the Proinetheus theme in literature, and fantasy
literature. The conclusion of the guide points to adjustments and academic prublems
frequently faced hy gifted students and stresses the importance of creating educational
programs designed to meet their special needs.

Tesching Gifted Students Literature and Language in Grades Nine through Twelve.
Updated Edition. Jane D. Reed. California State Department of Edueation. 1978,
Avniladble from Publications Sales, California State Department of Education. P.0Q. Box
271, Sacrumento, California 95802, ($0.85) ED 157 075, 60 pp.

Ihe chuapters of this guide discuss the following topics related to English programs for
g:fted high school students: philosophical principles underlying such programs, the study
of literature, specific examples of subject matter content in literature, relationships
among various phases of language study, specific examples of subject matter content in
language, deseriptions of kinds of gifted KEnglish students, and operationn] procedures in
conducting literature and language programs for the gifted student. The summary
outlines the publication's underlying assumptions nbout the education of gifted students.

Handbhook for Plapning an Effective Writing Program: Kindergarten through Grade
Twelve. Theodore R. Smith, ed. California State Department of Education. 1982.
Available from Publications Sales, California State Department of Education, P.0O. Box
271, Sacramento, California 95802. ($2.00) E£D 2135 350, microficihe only, 72 pp.

Intended us n source of motivition and guidance for those who wish to examine and
perhaps change a school's writing program, this handbook nddresses both the content and
lhe teaching methodology of a writing program. Sections of the handbook nrovide: (1)
background information on the teaching of writing, (2) a Jdiscussion of the writing process
through its many stages, (3) advice on implementing n school-wide writing program, (4)
the important elements to consider when establishing a staff development program for
the teaching of writing, and (5) a checklist for assessing a school's writing program. The
discussion of each writing component includes a narrative und suggested activities, which
are aduptable to various grade levels. A list of selected references appears at the end of
the handbook, und suggestions for further reading appear throughout the document.

Englis® Language Framework for California Publie Schools, Kindergarten through Grade
Twelve. Californin State Department of Education. 1976. ED 120 817, 81 pp.

This booklet is an update of the English Language Framework for California Public
Schools: Kindergarten through Grade Twelve published in 1968. One of the funetions of
this frumework is "to provide a structure which integrates evidence, suggests action, und
nrticulates new 1dess and relationships.” The document is divided into seven major
sections.  "Philosophical Considerations: S.udent, Process, Content” examines the focus
of the student, process in the English language arts, and content as a component of
training. “The Student as Language User and Interpreter: Content” examines language
study, hiternture, and media. The fifth seetion examines evaluation efforts. The sixth
chupter examines models for the English language arts program. The final chapter,
“Contenporary  Issues,” examines the concern for individunls, the organization of
curricalum, the teachers' roles, the need for good public relations, and the use of tests.
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Handbook "or Planning an Effective Reading Program. California State Departinent of
Educatinon. 1979, Avsilable from Publications Sales, California State Department of
tducation, P.O. Box 271, Sacramento, California 95802. ($1.50) ED 172 182, 5 pp.

Intended to help provide breadth to a reading program, this handbook emphasizes that
reading is learned and reinforced through the use of the other language skills: listening,
speaking, and writing, The first section relates to key instructional components of
effective reading programs and includes divisions dealing with skill development
(comprehension, language processing, and fluency and flexibility); motivation; and
sppliention (reading and responding to literature, reading in the content areas,
recreational reamding, study skills, and practical uses of reading). The second section
relates to key issues for implementing a high-quality reading program und includes
divisions dealing with  classroom-level issues (classroom climate and organization,
personalized instruction, teaching methodology, system for monitoring progress, and
maragement systems) and with school-level issues (policies and philosophy, availability of
programs and courses, student placement, student disabilities, assessment, and reports to
parents), Also included is a checklist for usc in evaluating the components of an
effective reading program.

Reading Framework for California Public Schools, Kindergarten through Grade Twelve.
Theodore R. Smith, ed. California State Department of Kducation. 1980. Available
from Publications Sales, California State Depactment of Edueation, P.O. Box 271,
Sacramento, California 95802. ($1.75) ED 195 974, microfiche only, 71 pp.

Designed for use by California educators responsible for reading instruetion, this booklet
(1) provides the basis for development of criteria for materials selection, (2) serves as a
resource for inservice training, {3) furnishes guicdance for developing reading curricula,
and (4) estadblishes guidelines for aiding program and personnel evaluation. The first
section of the booklet discusses the following components of the reading program:
reading readiness and listening improvement; oral language development; writing,
vocabulary, and concept development; comprehension development; decoding/langusge
processing; content area reading; study skills; flexibility, rate, and purpose; reading and
literature; and personal reading. Each component is accompanied by list of goals,
objectives, and activities. The second section deals with program plamning, including
such arens as ussessment of student needs, provision for special necds, selection of
materials, teaching strategies, and teacher preparation and evaluation. The third section
discusses the various contributors to a good reading program, among them the family,
administrators, reading specialists, librarians, and the school board. The fourth section
reviews severa! contemporary issues related 1o reading instruction, including
mainstreaming, basic skills, television, and readability formulas. Appendixes contain an
outhne for sn integrated language arts unit, a list of references, a glossary, and the
criteris for evaluating rending materials,



CURRICULUN GUIDXES
RECOMMENDED IN 1983

ELEMENTARY

Elementary Lenguage Arts Curriculum Guide.  New Orleans Publie Schools. 1982,
Available from Supervisor of Language Arts, New Orleans Public Schools, 4100 Touro
Street, New Orleans, Louisians 70122, ($25.00). ED 234 405, 993 pp.

Emphasizing the interreiationships of fistening, speaking, reading, and writing, this
er ricuium guide provides a comprehensive langunge program for each grade level from
kindergarten through grade six. Following brief statemenis of philosophy and objectives,
‘the bulk of the guide 1s devoted to descriptions of activities at each grade lavel and
across the four strands of the curriculum. Each description hists learner outcomes for
the cognitive, affective, and psychomotor domains and titles of additiona! resources. A
spirnling scope and Sequence is prowvided for cach grade level, indicating the steps
necessary to reach specific goals. Appendices contain a list of currently adopted texts n
language arts for the Orleans Parish Public Schools, a bibliography of professional books,
the word lists used by the state of Louisiana for its basic skills tests, and notes on
Listening, speaking, reading, and writing.

Composition Handbook for Decatur Teachers. Decatur Public Schools. 1982. Available
from Decatur Public Schools District 61, 101 West Cerro Gordo, Decatur, lllinois 62523.
($4.51 per copy, $4.00 for 12 or more). ED 234 404, 74 pp.

Designed for the classroom teacher, this composition handbook suggests ways in which
the teacher can integrate composition activities with the Macmilliam language
program. The first part of the handbock examines current research findings: (1) students
learn to write by writing, (2) a variety of writing experiences is necessary, (3) the writing
process is as important as the product, (4) mistakes in writing can be an indieation of
growth, (3) revising must be a part of the writing process, (6) a real audience is important
if students are to take writing seriously, (7) teachers must learn to find better ways to
handle the paper load, (8) writing must Ye done in all subject areas, (9) writing
contributes to intelligence, (10) writing aids in the development of reading, and (11)
reading aids in the development of writing. The second part of the handbook offers
writing gonls and activities for kindergarten through grade six students, In addition, this
seetion provides summary statements of the skills the average student should possess at
the end of cach grade and a list of sources for further writing activities. Appendices
rontain suggestions, tips, and methods for handling the paper load, writing in the content
arens, and developing sudiences for students’ writing, as well as lists of publishers of
student writing and writing contests.

Elementary School Handbook for Expository Writing Grades K-3. Arlinglon Public
Schonls. 1980,

Elementary School Hundbook for Expository Writing, Grades 4-6. Arhington Publie
Sehonls. 1980,

Intermediate School Handbook for Fxpository Writing, Grades 7-8. Arlington Publie
Sehenls, 1940,



High Sehoo! Handbook for Expository Writing, Grades 8-10. Arlington Public Schools.
1980.

High School Handbook for Expository Writing. Grades 11-12. Arlington Public Schools.
1980.

Available from EXPO Project, Arlington Public Schools, 1426 North Quiney Street,
Arlington, Virgima 22207. ($12.00 for each guide) EXPO Writing Process Tests,
including a test manunl, are also availeble from the EXPO Project. For information,
write the EXPO Project at the above address.

These five guides huve been developed on the premise that coherent, unified writing is a
skill that can be taught through mastery of the five-step writing process: prewriting,
outlining, writing, proofreading, and rewriting. Each of the guides zontains an overview
of expository writing and goals, n discussion of the writing proeess, writing exercises for
each of the five steps, and extensive appendices. These appendices, which coordinate
with the grade levels of each individual guide, include such items as a definition of
terms, considerations in designing topics, topies, sample paragraphs, hints to the writer,
sta.10.ds for written work, evaluation sheets, writing assignments, and a materials
o N ue.

Anchor Papers, Grades 4-5. Wappingers Central School Distriet. 1982,

The "unchor papers™ included in this sample serve as examples of the range of responses
possible for each of the four levels in the holistic rating scale proposed by New York
State for seoring its new writing test. This guide describes the process by which the
anchor papers were scored and selected from a total number of 745. In addition to the
anchor papers, the guide includes commentaries, generalizations, instructional activities,
and results.

Reading/Language Arts: Elementary and Middle Sehool Curriculum Objectives. Boston
Publie Schools. 1982, Available from Boston Publie Schools, Department of Instructional
Serviees, 26 Court Street, Boston, Massachusetts 02108, ED 233 091, 156 pp.

The purpose of this gude is to outline clear objectives in reeding, writing, listening,
speaking, and ecritieal thinking with emphasis on the integration of these language arts.
The following individual eategories are charted for all nine grade levels, Kindergarten
through grade eight: (1) variety of material—experience with s broad range of rending
material; (2) literal comprehension—reading/listening for the explicit meaning; (3)
interpretive comprehension—reading/listening "between the lines™; (4) evalumtive
comprehension—reading/listening with critiral insight; (5) voeabulary building—word
recogmition and word menning; (8) variety of writing—experience with a broad range of
writing mades; (7) writing—the craft; (8) writing—mechanics and usage; (9) speaking—oral
rending, speaking, and presentation; (10) study skills—locating, organizing, and retaining
information; and (11) langunge structure—patterns and nomenclature of English. Al
objectives are presented in two columns, one listing the objective and its scope and the
nther giving an example of what the student shpuld be capablie of when the objecetive is
reached. In addition to the charts of obje@tives, this guide provides a thorough
introduction explaining the arrangement of the material, a statement of philosophy nnd
goels, n vertienl skalls list, and appendices with checklists, proofreading marks, and a
chart indicating corrclation with state skills.



Teacher's Guide for Utilization of Performance Standards: Comprehensive Competency
Based Edueation Plan. Primary Il and Grade 5. St. Louis Public Schools. 1981.

Developed to provide performance standards in language arts nnd mathematies to be used
as bench marks for assessing pupil achievement, this guide contains the performance
standards for primary Il and grade 5, directions for assessing pupil achievement of these
standards, some of the instruments to be used in assessment, and a checklist for
recording pupil progress. The performance standards are presented in & chart, which
includes a statement of performance standard areas within the language arts and
mathematics, the clusters of competencies derived from these areas, the general
performuance expertations, and the essential performance indieators. The directions for
ass~ssing  essential performance indicators are offered to insure uniformity in
determining pupil achievement in the skills for which the objectives were written, while
some tests are included to aid the classroom teacher. Directions for marking the
checklist are provided with the checklist, which indieates areas of pupil achievement.

A Carriculum Guide for Language Arts: Kindergaurten through Grade 5. St. Louis Public
Schools. 1982.

The language arts curriculum provided in this gui. . consists of four subject arcas:
reading, language, spelling, and handwriting. Each of these subject aress is interrelated
with identical skills being taught in several subject areas, with the repetition presented
in the outlined objectives snd skills for each level/grade and the scope and sequence
charts. These charts also indicate the level/grade at which each skill is introduced. The
guide outlines goals for the St. Louis public schools and for each area within the language
arts. Scope and sequence charts are ¢ffered for reading, gifted reading, langunge, gifted
language, spelling, and handwriting. The following individual sections of the guide
-include materials, objectives and skills, correlations, guidelines, and activities:
kindergarten, primary 1, primary I, primary IIl, grade 4, grade 5, primary Il gifted,
primary Ul gifted, grade 4 gifted, and grade § gifted. An appendix contains additional
material, including phonetic rules, four types of reading, types of comprehension,
elements in literature, survival words, and a glossary.

Middle Sehool Communication Skills Curriculum Guide. St. Louis Public Schools. 1982.
The curriculum presented in this guide was designed to use an interdisciplinary approarh
and to provide for the sequential development of basic skills in all areas of
communication: reading, writing, spelling, speaking, and listening. The guide includes
statements on the philosophy and goals of the St. Louis public schools and the philosophy
of the middle school communication skills program, an overview of this program, a chart
on the interrelationships of subjects in the middle school, and a discussion of the
charncteristics of the middle school student.

A section on communication lists skills and objectives for grades six through eight, while
the following sections contain activities and materials: reading, language, spelling, and
handwriting. In addition the guide offers correlation charts, lists of audiovisunl
muterials, outiines of a gifted program for each of the three grades, and a model
interdisciplinary unit. An appendix, with related materials, concludes the guide.
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SECONDARY

English: High School Curriculum Objectives. Boston Public Schools. 1983. Available
from Boston Public Schools, Department of Instructional Services, 26 Court Street,
Soston, Massachusetts 02108. ED 236 682, 220 pp.

The objectives in English for high school students listed in this guide continue the
sequence found in "Reading/Language Arts Elementary and Middle School Curriculum
Objectives.” For each of the four grade levels, objectives are presented in two columns
(one for objectives and one for examples for evaluating student mastery) in the following
categories: (1) variety of material—reuding a broad range of material; (2) literal
comprehension—reading/listening for the explicit meuning; (3) interpretiv:
comprehension—reading/listening "between the lines"; (4) evaluative comprehension—
reading/listening with "critical insight™; (5) vocabulary building; (6) variety of writing—
the process; (7) writing—the craft; (8) writing—mechanics and usage; (9) language
structure—patterns and nomenclature of English; (10) speaking—oral reading, discussion,
und presentation; and (11) study skills—loeating, organizing and retaining information,
and improving test-taking skills. In addition to the lists of objectives, this guide contains
an introduction describing the various sections, a statement of philosophy and goals, and
appendices containing editing marks and » corrected essay, a sample expository essay and
explanation, answers to examples for each of the four grades, and a bibliography.

English Currieulum Guide, 7-12. Fremont Unified School District. 19£.3. Available from
Fremont Unified School District, 40775 Fremont Boulevard, Fremont, California 94536.
Most of the sample assignments have been removed because of copyrighted material. ED
239 302, 506 pp.

Constructed to serve as a contract among English teachers within a distriet, this guide
Lists nine objectives, including the following: to improve the quality of English languuge
arts and reading instruction in the secondary scheols; to a tieculate and conneet English
curriculum objectives, skills, and concepts into a K-12 continuum; and to bring classroom
pructices n line with current research snd theory. The guide is compiled in a loose-leaf
format with tab dividers for the sections as follows: introduetion and philosophy; policies
and procedures; responsibility and evaluation; continug, with individual language skili
objectives charted for kindergarten through grade twelve; adult/continuation; and
teacher helps. The material provided within each of the grade divisions, seven through
twelve, includes skill objectives and sample assignments in five areas: reading,
voeabulary, and critical thinking; study and location skills; ecomposition, grammar, and
usuge; speuking, listening, and performing; and literature and other media.

The Cultura) Exchange: Literature, A Multicultural Perspective. 1980. Auvailable from
the Huinboldt County Office of Education, 901 Myrtle Avenue, Eurekn, California 95501.
($40.00)

Developed in response to the perceived need for ap increase in multicultural curriculum
materials, the Cultural Exchange is an instructional program for grades 9 through 12,
bhased upon a eross-cultural approach to a comparative study of human similarities and
differences.  As such, it develops academic skills in secondary literature programs
emphasizing short story and poetry objectives while using multicultural content. The
short story unit contains sections, with literature samples and activities, on heritage
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stnring. characterization, setting, conflict, plot. common experiences, family roles, and
assessments.  The poetry umt includes inaterial on poeiry elements, wmagery and
symbohsm, simile und metapi or, voice, narrative poetry, and theme,

Program Overview: English Language Arts and Reading. Seattic Public Schools. 1979.

The lnngunge nrts program outlined in this guide focuses on both skills and content: the
skills of reading, oral language, written composition, and writing mechanies, with content
related to language and literature. The reading program introduces and emphasizes
decoding, comprehension, and functional reading skills at different grade levels. This
guide presents program goals for the English language arts and reading, lists the basic
premises of English language instruction and the assumptions of the Sesattle reading
program, and points out the program highlights for kindergarten through sixth grade.
Course descriptions and gonls are then offered for language arts, grades 7 through 12;
journalism, grades 9 through 12; speech, grades 7 through 12; and various aspects of
reading, grades § through 12.

A (ourse Syliabus for the Teaching of Communication Skills. Seattle Publie Schools.
1983,

The communication skills course outlined in this syllabus is designed for the student who
scores poorly on the Minimum Competencies Performance Test in grades 9 through 12,
with preferred placement in grade 10. The syllabus contains an overview of the course,
statements on multicultural education and career education, and individual course
outhnes (with deseriptions, Aactivities, objectives. procedures, teacher and student
materials, and so forth) within each of five categories: listening and speaking, written
coinposition, writing mechanics, language study, and reading. Appendices contain » plan
for two weeks of classwork, a sample course outline, a point system evaluation, u plan
for nonstop writing, student introduction interviews, and a che.klist for student self-
evaluation. A bibliography concludes the syllabus.

A Course Syliabus for the Teaching of English Language Arts 7. Seattie Publie Schools.
1482.

Jesigned us a resource for teachers, this syllabus suggests appropriate teaching methods,
materials, and additional items of content appropriate to the course. The syllabus
contains statements on multicultural education and career education; an overview of the
course with a course description and a list of student objectives; and individual ecourse
nutlines {with descriptions, activities, ol;jectives, student and teacher materials, and so
on) within each of five categories: listening anc spenking, written composmon, writing
imechanes, language study, and literature.  Appendices co 'ain‘a sumple manuseript
form; proofreading symbols; word lists; additionn]l material for reading instruction (cloze
procedure, phrases {or questions using Barrett's taxonomy, and aetivities for responding
to literature); composing topics; and a film evaluation form. An index and a hibliography
conclude the syllabus.

A Course Syllabus for the Tesching of Entglish Language Arts 9A. Seattic Public
Sehoois, (Y81,

Des:gned as a resource for teachors, this syllabus suggests uppropriate tesching methods,

materinls, and additional items of content appropriate to the course. The syllabus
containg statements on multicultural eduestion, enreer eduention, and reading in English
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courses, and provides a course summary that includes deseriptions of the course, student
goals, and a teaching plan. Content is divided into the following categories: listening and
speaking, writter. composition, language study, and literature. Aectivities are suggested
within each category. Appendices include criteria for evaluating a composition,
manuscript directions, proofreading symbols, a list of 100 basic words for spelling, and
the form of the limerick and cinquain. A bibliography concludes the syllabus.

A Course Syllabus for the Teaching of English Language Arts 9B. Seattle Public
Schools. 1982,

Designed as a resource for teachers, thic syllabus suggests appropriate teaching methods,
materials, and additional items of content appropriate to the course. The syllabus
contains statements on multicultural edueation, career education, and reading in English
courses, and suggests a teaching plan for English language arts, 9B. Content is divided
into the following categories: listening and speuking, written composition, writing
mechanies, language study, literature, and reading. Learning activities are presented
within each category. Appendices include student reference sheets for manuseript
directions, proofreading symbols, and one-hundred basic spelling words. A bibliography
concludes the syllabus.

Suggestions for Implementing Virginia's Minimum Competency Program. Virginia State
Department of Education. 1978. ED 185 068, 65 pp-

This guide is designed for schoot principals who bear the responsibility for the successful
administration of Virginia's Competency Program. Several aspects of the program sre
described: legislative background; graduation requirements concerning citizenship and
qualifying for further education or work; tests used to assess reading and mathematies
skills; scoring procedures; opportunity to repeat tests; and school distriet versus state
responsibilities. Information is included on the following: criteria that may be used to
evaluate students' competency; guidelines for test interpretation; testing procedures for
exceptional students; record keeping instructions; training topies for staff development
programs; tips on insuring curriculum validity; and a list of benefits associated with the
program. Suggested student competencies and performance indicators are appended for
secondary school mathematies, reading. and citizenship. Another appendix includes a
two-page news release.

Applied Curriculum Guide in English, 7-12. Wappingers Central School Distriet. 1982,

Designed to aid new Applied Curriculum (AC) teachers, this guide identifies the
characteristics of AC students (such as "performs at acndemic level considerably below
tested potential ability level” or "has bad difficulty in one or more »spects of reading™)
and lists the previously introduced K-6 skills snd processes, as we.l as the previously
mastered K-6 skills. The guide also provides a list of texts currently available,
recommends new materials, lists audiovisual aids, develops a list of developmental
reading skills to be reinforced, and outlines mode! activities for students, which comprise
the major portion of the gwde.

Language Arts Scope and Sequence. Wappingers Central School Iistriet. 1981,
This guide suggests writing skills and processes for grades 7 through 12, and emphasizes

that although the suggested skills and processes are allocated to grade levels, the way in
which the total writing process is taught is fundamental to and preeminent over the
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separate curricular items. Further, the guide distinguishes between skill and processes in
charting the sequence of writing-related activities, which are divided into three sections-
-prewriting, composing, and postwriting. An appendix contains a self-evaluation sheet
for writing, a list of stages in the writing process, a glossary of terms, and lists of
correction symbols and forms of writing.

Teacher's Guide for Utilization of Performance Standards: Comprehensive Competeney
Based Educntion Plan, Grades 8 and 10. St. Louis Public Schools. 1982.

Designed to present performance standards in communication skiiis and mathematies to
be used as bench marks in assessing student achievement, this guide contains three major
sections. The first section charts performance standards areas, the clusters of
competencies derived from these areas, the general perforinance expectations, and the
essential performance indicutors. The second section contains directions for assessing
essential performance indicators to insure ‘uniformity in determining student
achievement in the skills for which the objectives were written. Some tests are included
tn aid the classroom teacher. The final section offers a checklist, with directions, for
recording student achievement of ench essential performance indicator.

"IRADES K-12

Langunge Arts Curriculum Guide. Lexington School Distriet Two. 1982, Available from
Lexington County School Distriet Two, 715 Ninth Street, West Columbia, South
Carolina 29169. Some materials have been removed because of copyright restrietions.
ED 239 305, 571 pp.

The specific purposes of this three-volume guide are to insure continuity and sequence of
language arts in cuetion from kindergarten through grade 12, to support state-mandated
language arts goals and objectives, and to provide a practical tool that must be revised
periodically to meet the future needs of a changing society. The first volume contains
K-12 scope and sequence charts for reading, writing, listening, speaking, and
reference/study/media; skills lists for K-12; expanded directions for a management
system; e glossary; an index; and a bibliography. The second volume includes activities
for each of the skills areas, divided nccording to level: kindergarten, grades 1 through 3,
and grades 4 and 5. The third volume presents activities in each skill nrea for grades 6
through 8, and 9 through 12. An appendix for grades 6 through 12 contains additiona)
material, such as suggestions for integrated units, instant wnrd lists, a vocabulary list, »
reading speed test, a list of proverbs, and worksheets.

EXPO Project Implementation Guide. 1980. Available from EXPO Project, Arlington
Public Schools, 1426 North Quiney Street, Arlington, Virgima 22207. ($20.00)

Since the Expository Writing Project approaches the teaching of writing us the teasching
of u series of skills, all aspects of the project focus on the skills, providing a sequential,
standard program. Designed as a K-12 program, it can be implemented as an elementary,
intermedhate, or high school program that focuses on a five-step writing process:
prewriting, outlining, writing, proofreading, and rewriting. This guide provides a
complete explanation of the project goals and methods, including un overview, goals and
nbjectives, sequential writing objectives, and discussions of the writing process and

thinking skills, staff development, evaluation of writing, the writing/thinking process,
writing readiness, introducing the topic sentence, sentence structure, sentence
combining, teaching the low achiever, and the essay. Sections on materials and
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evaluation, and a bibliography conclude the guide.

Writing Resource Guide for Assessment and Instruction. Delaware Department of Public
Instruction. 1980. Available from State of Delaware, Department of Publie Instruction,
Townsend Building, P.O. Box 1402, Dover, Delaware 19903. ED 234 426, 138 pp.

Developed from a comparison of the writing performance of eighth grade students in
Delaware with a representative national group, this writing resource guide provides a
detailed deseription of the state's writing assessment procedure and offers educators
guidance in evaluating student writing and improving student writing skills. After
deseribing the state writing assessment program, the first of three sections suggests
methods of preparing for assessment and applying scoring procedures in the classroom. It
also presents descriptions of the primary and secondary traits of major types of writing,
a completed example of preparatory work, a sample preparation form, and a checklist for
mechanics seoring to aid in evaluation. The second section contains 40 teaching/learing
activities labeled according to writing category (narrative, descriptive, expository,
persuasive, or expressive) and suggested instructional level (elementary or secondary).
The final section describes 11 books and articles related to evalunting student writing,
lists several state-supported projects developed to improve student writing skills, and
presents classroom activities available on microfiche. Assessment instruments are
included in the appendices. (MM)

Target: Communication Skills. Lincoln Public Schools. 1982. Available from Linecoln
Public Schools, Administrative Offices, P.O. Box 82889, Lincoln, Nebraska 68501.
($20.00) ED 237 987, 256 pp.

Intended to help elementary anc secondary teachers model and teach communication
skills in all subjeet matters, this curriculum guide is divided into four sections. The
introduction deseribes the program's goals, explains how to use the guide, and presents
grade-appropriate profiles of communication skills competence. The second section lists
indicators of student competence in speaking and understanding spoken English,
avaluating and responding to messages, and building and maintaining human
relationships. It also provides examples of student assessment records and sample
nctivities.,  Seetion three presents a series of activities coded for grade-level
appropriateness and type of skill developed. The final section ineludes explanations,
definitions, rationale, and suggestions for teachers and students in utilizing
communication techniques; illustrates the life application of speeific communication
skills; and hists both print and nonprint resources on communication methods and
activities,

Target: Literature. Lincoln Public Schools. 1982. Available from Lincoln Public
Schools, Administrutive Offices, P.O. Box 82889, Lincoln, Nebraska 68501, ($11.00) ED
237 986, 99 pp.

Intended to provide the basis for a lifelong appreciation of literature, this curriculum
guide outlines a sequence of instruction for elementary and secondary school students.
Used 1n conjunction with the K-12 Reserved Literature list for the Lincoln, Nebruska,
public schools, the guide provides grids indicating the appropriate grade level for
introducing, focusing on, or reinforeing specific litersry content, such as characteristics
of literury genres (such as short story or novel), steiwctural elements (such as plot and
setting), and ‘anguuge devices {such as dialeet or figures of speech). it presents sample
questions based on Benjumin Bloom's cognitive taxonomy to guide students, exploration
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of hterature from simple recall to the increasingly more complex operations of
upplication, analysis, and ewvaluation. It also presents examples of instructional
techimiques encouraging student exploration of personal thoughts, [eelings, and
experiences through literature. The resource sertion of the guide discusses literature's
vilue as well as teacher and community responsibility to promote student appreciation of
great books. It also presents general criteria for selecting instructional materials and
specific guidelines for evaluating textbooks for racial or sexual bias. The final section, a
glossary of literary concepts, acts as a support for teachers' lesson planning.

Target: Writingr A Written Composition Curriculum Instruction by Objectives, K-12.
Lineoln Public Schools. 1982. Available from Liheoln Public Schools, Administrative
Offices, P.O. Box 828899, Lincoln, Nebraska 68501. ($53.00) ED 237 988, 1068 pp.

Designed to coordinate composition instruction between the primary und senior high
school years, this curriculum guide presents a system for both the direct teaching of
specific compaosition objectives and the assessment of student achievement and program
effectiveness. The first of the guide's five major sections explains the curriculum's
scope, purpose, and means of assessment. Divided into primary, intermediate, junior high
school, and senior high school units, thr next four sections explain grade-appropriate
work/study and coamon writing vbjectives, deseribe required and chosen units of study,
and list source materials and possidble writing activities. They also present advice on
helping students take standardized tests. Ench section builds on the student skills in
informative, expressive, and elective writing developed in the previous units. The
appendices offer a series of grids on age-appropriate writing experiences and skills, a
glossary of writing terms, a deseription of how this curriculum was developed, a style
guide, and sample student diagnosis records. (MM)

Standards of Leerning Objectives for Virginia Publie Schools: Language Arts. Virginia
State Department of Education. 1981. ED 216 400, 39 pp.

The standards of learning objectives for English, reading, and language arts thut are
presented in this paper are intended as a basis for planning Ianguage arts curriculum and
instruction. A list of objectives is presented for each instructional level from
kindergarten through grade twelve. The objectives reflect concern for developing the
concepts, skills, and positive attitudes in each of the following areas: {1) oral language
(listening and speaking), (2) reading, (3) writing (composition, handwriting, and spelling),
(4) literature, and (5) language process (grammar and usage, thinking and scudy skills,
nnd so on). An appendix contains the twelve educational goals upon which all! the
objectives were based.

ADULT BASIC EDUCATION

Adult Basic Edueation, English and Communieations Curriculum Guide. Province of
British Uolumbia. 1982. ED 241 841, 179 pp.

Designed to define a common curriculum gosl and an array of learning objectives for
nidult basic education English and communieations courses, this guide also provides a
fiexidle structure for course design and a framework that will te useful to
adiministrators, coordinators, and instructors. The guide, organized to parallel the
sequence that car e used in planning an English or communications course, presents an
overall curriculum goal; learning objectives for writing, speaking, listening, viewing.
reading. and  responding to literature; and a course design. It then outlines in detail
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seven theme units that are structured to aid the natural integration of the five langunge
skills, nnd suggests eighteen udditional theme units. These are followed by skills units
that focus on both developing individuai skills and integrating skills within larger theme
units and that list purposes, objectives, topies, activities, and instructional resources.
The guide concludes with sections on the principles of adult learning, perspectives an
teaching English and communieation skills, instructional and professional resources, and
publishers addresses.
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CURRICULUM GUIDES
RECOMMENDED IN 1982

ELEMENTARY

Language Arts Curriculum Guides, Grades 1-3. Norman Publie Schools. 1981. Awvailable
from Normgn Public Schools Curriculum Department, 131 South Flood, Norman,
Oklahoma 73069, ($25.00 for each guide) ED 224 038, 161 pp.; ED 224 039, 191 pp.; ED
224 040, 243 pp.; ED 224 041, 291 pp.; ED 224 042, 201 pp.

Intended to enhance the quality of language arts instruction in the first through fifth
grades, these curriculum guides define objectives, list some basic resources, and offer
teaching activities. The live strands covered include language and grammar, listening,
spenking, reading, and writing. An articulation chart at the beginning of ecach guide
categorizes objectives within each strand as introduction, major objective reinforcement
and extension, or continued reinforcement. The categories for each objective are
arranged ncross grade levels for grades one through five. The rest of the guide is divided
according to strand and lists objectives with accompanying resources, activities, and
notes. Appendixes include a key to abbreviations and a bibliography of teaching uids.

SECONDARY

English 11 (Minimum Eseentials). Grade 11. Prince George School District No. 57. 1981.
D 219 804, 51 pp.

The primary aim of this minimum essential course guide for grade 11 English 1s to
increase students’ confidence and sense of worth by allowing them opportunities to
experience success in listening, speaking, reading, and writing. The five goals of highest
priority are (1) to help students listen effectively, (2) to help students speak effectively,
(3) to foster an interest in reading, (4) to help students develop appropriate skills for
writing sentences and paragraphs, and (5) to help students develop wide speaking,
listening, reading, and writing vocabularies. To encourage an awareness of society and
its values, the following goals were given high priority: to develop in students a range of
reading und study skills, to provide students with opportunities for writing various types
of prose, to encourage a critieal examination of mass media skills, to extend students’
knowledge of self and society through literature, and to provide opportunities for
students to express themselves crestively. Another set of goals that should be
emphasized only after students are well on their way to mastery of the first two sets of
goals ure primarily based around literature. Five sequential thames appropriate to
students’ interests serve as focal points around which content and experiences are
organized: man and himself, communicating with society, influence of thr mediu, man
and his community, and man and his world. The thematic units include thematic
concepts, learning outcomes, activities, and some suggested sources.

Language Arts Curriculum Guide. Second Edition. Grades 7-12. Puarkrose Public Schools.
1981. Avnilable froin Parkrose Publie Schools, Attention Max L. Biunton, 10636 N.L,
Presentt Street, Portland, Oregon 97220. ($3.50) ED 219 771, 67 pp.

Language arts course statements for grades 7 through 12 are presented in this curriculum

gmde, Content areas for cach grude level are a- follows: grade 7—rending, writing, and
spelling. with certification required in reading:  grade 8—reading, writing, and spelling:
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grade 9--writing, speaking, and hstening, with certiflication required in each aren; grade
1 --writing (deseription, narrative, and exposition); grade 11--writing {(exposition and
third person forin); and grade 12—-writing and liternture. Course statements are provided
for the following sarems: reading and writing analysis, speech, drama, basic skills,
journalistic  writing, the novel, the short slory, poetry, language study, college
preparatory English, senior English, Shakespeare, school yearbook, school newspaper,
global studies, humanities, reading, and weiting. The statements indicate grade level,
length of course, term hours, and prerequisites and provide course overviews and goals.

Oak Knoll School English Curriculum. Grades 7-12. Osk Knoll School of the Holy Child
Jesus, Summit, New Jersey. 1981, Awvailable from Harriet Marcus, Onk Knoll Sehool of
the Hole Child, 44 Blackburn Road, Summit, New Jersey 07901. ($2.00) ED 217 409, 66
.

In this detailed survey of the English offerings of a private secondury school for girls,
ench grade 1s divided into semester or smaller thematie units. For each of these units, an
aoverview/rationale 1= lowed by book list and description of how the unit's netivities
will help the student develop specific skills i the areas of reading, writing, speaking, and
Listening. Seventh grade is divided into six units: the family, "A Christmas Carol," the
short story, "Johnny Tremain,"” folk literature, und poetry. A year long course on
developmental reading is designed for seventh and eighth grade students deficient in
hasie rending and vocubulary skills. Eighth grade consists of four units: drama, fortune-
tetling, the novel, and courage. Ninth grade is divided into quarterly courses: world of
the past, poetry, short story, and world of the future. Tenth grade consists of two
semester courses: literature of the imagination and historienl literature. In addition to
quarterly courses (in tragic drama, those romantic ladies, hero in Irish literature, and
literature as social commentary), students in grades 11 and 12 choose form among 11
eleetives offered 1n alternating years. Students who complete extra work may receive
honors or advanced placement eredit in these courses.

The Wisconsin Alternative Curriculum Design in Basic English/Communication Skills for
Grade 9. Wisconsin State Department of Public Instruction. 1981. Available from the
Wiseonsin Department of Publie Instruction, Publications Offiee, 125 South Webster, PO,
Hox 7841, Madison, Wisconsin 53707. (Request Bulletin #2131, $3.50, checks payable tn
Wisconsin Departiment of Publie Instruction) ED 209 681, 280 pp.

Intended for use with ninth grade students, this guwde is one of a series of teacher
resouree  curricalum  guides  in communication arts developed by the Wiseonsin
Department of Publie Instruction, The curriculum deseribed in the guide is intended to
{1) appesl to students of all abilities, (2) provide for student interaction and involveinent,
{3) merease student use of language as A communication tool, (4) increase development of
vital rommumication skills, and (3) involve students in erenting and receiving messages in
various modes, for various purposes, and for varied audiences. The guide contains 25
units based on the five major functions of communiestion (informing, feeling. imagining,
ritunhizing, and controlling) and five audience contexts (intrapersonal, dyadie, small
group, publie, and mass communication). The units contain activities for reading, writing.
speaking, and histening.  Appendixes contain statements about the teaching of reuding,
writing, speaking. and listening drawn from current research,
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The Wisconsin Alternative Curriculum Design in Basic English/Communication Skills for
Grade 10. Wiscornsin State Department of Public Instruction. 1981, Awvailable from the
Wisconsin Department of Public Instruction, Publications Office, 125 South Webster, P.O.
Box 7841, Madison, Wisconsin 53707, (Request Bulletin #2132, $3.50, checks payable to
Wisconsin Department of Public Instruction) ED 209 682, 264 pp.

Intended for use with tenth grade students, this guide is one of a series of teacher
resource curriculum guides in communication arts developed by the Wisconsin
Department of Public Instruction. The curriculum, deseribed in the guide is intended to
(1) uppeal to students of all abilities, (2) provide for student interaction and involvement,
(3) increase student use of language as a communication tool, (4) increase development of
vital communication skills, and (5) involve students in ereating und receiving messages in
various inodes, for various purposes, and for varied sudiences. The guide contains 25
units based on the five major functions of communication (informing, feeling, imagining,
rituslizing, and controlling) and five audience contexts (intrapersonal, dyadic, small
group, public, and mass communication). The units contain activities for reading,
writing, speaking, and listening. Appendixes contain statements about the teaching of
reading, writing, speaking. and listening drawn from current research.

Bellaire High Sechool English Program Guide. Marguret E. Peterson, Bellaire Publie
Schonls, Route 3, 204 West Forest Home, Bellaire, Michigan 49615. ED 226 342, 56 pp.

Intended to acquaint students and parents with the English program at Bellaire Hagh
School (Michigan), this guide contains the curriculum for grades 7 through 12. After a
short introduction stating the program's philosophy and student program's sequence, the
currieulum for esch grade and course is presented under the following format: (1)
prerequisites, (2) deseription, (3) requirements for students and teachers, (4) objectives,
(5) texts, {6) supplementary materials, and (7) length of course. Topies covered in the
course listing include grammar, composition, world literature, American literature,
vocational English, and speech. Electives listed include nidvanced courses in composition,
hterature, creative writing, voeabulary, and journalism,

HRADEN K-12

e . ——

Parkrose Writing Program Guide. Grades K-12. Parkrose Public Schools. 1981,
Available froin Parkrose Publie Schools, Attention Max L. Brunton, 10636 N.E. Prescott,
Portland, Oregon 97220. ($4.00) ED 219 770, 116 pp.

Thurteen curriculum strands that together constitute a framework for competent writing
are detarled in this writing program guide. FEach strand discussed begins with o
atement of the expected learning outcome called "a program goal” and is further
urganized in a Kindergarten through grade 12 sequence with abjectives listed for each
grade level., Where appropriate, models are provided for objectives. Writing gounls are
also correlated with units in the Economy Company "Expressways” textbook series,
including the teachers' resource book. duplieating masters, and activity book. Strands
are provided for the following areas: complete sentence, sentence structure,
paragraphing, format and appesrance, purpose and form, parageaphing, formst and
nppearance,  purpose  and  form, proofreading, revision, reference materials,
eapitalization, punctustion, grammar, vocabulary, and spelling.
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ing as the Curriculum: A Guide for Instruction in Written Compasition. Grades
K-12. Alhion Public Schools. 1978, ED 162 318, 81 pp.

The Albion {New York) school distriet provides this guide to written composition
instruction in its kindergarten through grade 12 curriculum because of the importance
and necessity <. writing, not only as a school activity but also as a lifelong intellectual,
self-actualizing, and daily-living activity. Following a brief overview that summarizes
the rationale for "composing us the curriculum,” a scope and sequence chart considers
topies and lessons for reach grade, listing them by mode of discourse (deseription,
narration, exposition, persuusion, and poetry). The remainder of the guide details sample
writing activities drawn from the scope and sequence chart, presenting the activities by
the steps in the "Albion Model” of the composing process (stimulus, prewriting, writing,
workshopp: g, rewriting, and submission to an audience).

Arts Guide K-12. Portales Public Schools. 1980. Available from George
Hughes, Assistant Superintendent, Box 773, Portales, New Mexico 88130. ($5.00) ED
219 749, 549 pp.

The instructional program described in this guide is designed to provide a sequential
langunge arte curriculum for kindergarten through grade 12. Information contained in
the guide includes: (1) » statement of philosophy; (2) langunge arts objectives for each
grade level; (3) a guide to language arts skills; (4) learner outcomes for grades one
through eight; (3) learner outeomes for seventh and exghth grade remedial reading, eighth
grade langunge arts and literature, and ninth and tenth grade language arts; (6) learner
outcomes for speech, drama, and advanced drama; (7) lenrner outcomes for junior and
senior students in several courses, including the Bible as literature, ehildren’s literature,
discussion and debate, grammar and usage, cnreer English, and communieation.

Language Arts: A Wide Spectrum of Ideas. K-12. Oklahoma State Depurtment of
Edueation. 1981, Available from Mary Reid, Administrator of Curriculum Section, Suite
382, Oliver Hodge Building, Oklahoma State Department of Edueation, Oklahoma City,
Oklnhoma 73105, ($4.11) ED 214 193, 339 pp.

Intended for language art: teachers, this resource guide contains general goals for
language arts curriculum for Kindergarten through grade 12, objectives for varying
school levels, ‘lenrning activities, and selected resources designed for u wide range of
student nhilities. Sections of the guide focus on histening, speaking, reading, writing, and
thinking, as well as the applicution of mass media to language arts. The major portion of
the guide contains activities, divided into sections for kindergarten, lower elementary,
upper elementary, lower secondary, and upper secondary levels. The guide coneludes
with illustrations and examples that com, ‘ement the activities,

A Suggested Model for Developing a K-12 Oral Commumications Program. ‘iary Jo
Erickson and Harold MacDermot. 1981, Available from Harold MacDermot, Minnesots
Departiment of Eduestion, o/o SW/WC ECSU, Marshall, Minnesota 56258, ($3.45) ED
214 192, 72 pp.

The eurriculn model offered in this manual is designed to provide « frumework within
which teachers and nadministrators can manage an oral commumeantion program.
Following introduetory discussions on defiming terms, preparing statements of philosophy.
and setting goals, sections of the manual contain information on the following topies: {1)
the foundntions of an oral communication program, surh as the funpetions of
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communications, the delineation of communication competencies, and the types of
guwidelines for manugement of the oral communication program, including time
allotments, articulation. and administrators’ responsibilities: and (3) guidelines f{or
instruction, including classroom teachers’ responsibilities, exemplary objectives with
suggested activities, instructionnl grouping procedures, record keeping. and assessment
of student progress. A bibliography contains teaching listening, and audiovisual
muterials. Three appendixes provide a glossary of communicuation terms, suggestions for
small group organization, and exemplary oral communication activities for contert area
teachers.

Activities Idea Definition Strategies (AIDS). L:arning Disabilities: A Book of Resources
for the Classroom Teacher. K-12. New Rochelle City School District. 1981. Avasiable
from New Rochelle City School Distriet, Attention: Assistant to Superintendent of
Rescarch, Evaluation and Program Development, 515 N Avenue, New Rochelle, New
York 10801. ($15.00) ED 214 358, 83 pp.

Intended tor regular classroom teachers with learning disabled children in their classes,
the manual provides information and/or teaching ides in 34 areas. Most sections re
organized into three parts—examples of student behaviors, a discussion, and suggestions.
Individual sections deal with the following areas: allergy, associative difficulties,
auditory perception, behavior, body image, characteristics, concen. ation, coneeptunl
skills, copying, discipline, early identification, fine motor coordination, following
directions, gross motor skills, handwriting., homework, intelligence, language, left-right
confusion. mathematics, memory, organization and study skills, a parent's view, pencil

grip, procrastinetion, Public Law 94-142, reading reversals, self concept, social skills,

spatial relationship, spelling, tactile kinesthetic sense, and time coneept/orientation und
telling time. Appended nre a learning disabilities screening checklist and a list of tests
iveluded in u kindergarten sereening program.

Fitchburg Public Schools Skills Achievement Monitoring Programs, Fitchburg,
Massachusetts: Writing. Grades K-12. Fitchburg Publie Schools. 1980. ED 192 349, 59

pp.

I'he Fitehburg, Massachusetts, scehool system’s writing program designed to meet the
requirements of the commonwealth's Basie Skills Improvement Policy is discussed in this
paper. The skills sequences that were selected for use in the areas of composition {levels
kindergarten through grade 12) and mechanics and usuge (levels two through nine) are
histed.  The methods for evaluntion of ench of the sequences are discussed and the
following materinls are provided: writing sample topics; analytic rating sheets for
writing samples (levels two through twelve) and explanations of the compaosition rating
categories (levels four through six); a sumple page from the mechanics and usage test; »
sample student achievement report for the inechunies and usage test; and samples of
eluss diagnostic summmaries in both composition and mechanies and usage.

The English Languege Arts Handbook: A Process for Curriculum Building, K-12.
Montana State Depariment of Publie Instruction, 18981, Awailable from Claudette
Jonnson, Offiee of Public Instruction, State Capitol, Helena, Montana 59601, (no cost)
L1 213 138, 46 pp.

Intended tn help sehool distriets develop their own language arts (Kindergarten through
grade twelve) currienium guide, this handbook nutlines a four-step process for eurrieulum
planming: (1) orgnmzing the curriculum committee; (23 identifying and assessing current
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philosophies and practices (includes certamn standards for acereditation of Montana
sehools snd the "Essentials of Edueation” statement); (3) writing or revising the English
language arts curriculum (provides samples of scope and sequence, course of study, and
relating goals to resources); and (4) assessment of the new curriculum. Each process
consists of a set of questions, samples, and references. An annotated bibliography that
is directly related to the questions is provided at the end and includes sections on general
curriculumn concerns, English language arts general concerns, career educution,
censorship and copyright concerns, composition, drama, exceptional students, language,
literature, mediu, oral communication, and reading.

Language Aris K-12. A Goal Directed Approasch for Education Programs. Program
Goals, Grade and Course Level Objectives, Learning Outcomes. Boulder Valley Publie
Schools. 1980, Available from Boulder Valle; School District Re-2d, 6500 East Arapahoe,
P.U. Box Y011, Boulder, Colorado 80303. ($9.00) ED 221 870, 616 pp.

HBused upon the concept that each step in the development of an educational program for
students is d.rected toward a known goal, this detailed curriculum guide provides
program goals, grade and course level objectives, and learnimg outcomes in language arts
for kindergarten through grade 12. The prefatory section of the document briefly
presents the philosophy behind the program, its goals, and its rationales on the
elementary, middle, and senior high levels. The three msin chapters of the document
provide detailed outlines of the courses on each of these three levels. The chapter
concerning elementary language arts also contains the curriculum guide for the program's
library media skills component for all grades.
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CRITERIA FOR PLANNING AND
EVALUATING ENGLISH LANGUAGE ARTS
CURRICULUM GUIDES (REVISED)

The Committee to Evaluate Curriculum Guidelines and Competency Requireinents has
repeatedly revised its criteria in un effort to keep puce with the practices of the best
curriculum developers. These criteria were formulated with several objectives in mind.
First, they provide each member of the committee with a uniform basis for evaluation.
In this connection, however, the subcommittee thut developed the criteria (Richard
Adler, Thomas X. Corbett, Allan Dittmer, David Kives, William J. Seannell, and Sr.
Rosemary Winkeljohann) urges that each guide submitted for evaluation be viewed as o
unique document and not directly compared to other guides. Second, the eriteria muy
serve to help schools and other educational agencies that are in the process of developing
und evaluating curr.>ula. Finally, the committee hopes that the criteria may act as »
change agent within the field of English and the language arts. In a sense, these criteria
are utopian—with biases that the Committee readily acknowledges. While no single guide
has "met”  these standurds, perhaps the criteria themselves help to remind us of the
direction we wish to take.

Philosophy: What We Subscribe To
(unnotations in purentheses)

This guide

1. has a statement of philosophy that coherently explores the beliefs of tenchers about
students and subject matter.
(Philosophy is what we believe, and it's a good thing to get out in the open.)

2. has content that follows logically and consistently from its statement of philosophy.
(If a philosophy doesn't guide deecision-making, it's useless.)

3. promotes a natural, organic integration of language arts experiences.
(Things ought to go together.)

4. encourages teachers to view lungusge both as n subject and as a communicative
process central to all human life and learning.
{Langunge is primarily a living process, not an artifact.)

3. stiulates that individual processes of language development and concept
development take precedence over arbitrary grade-level expectancies or
requirements,

{The best chance for stimulating learning is to startwhere the kids are.)

6. expresses the belief that the Enghsh progrum should aid students in planning,
executing, and evaluating their learning experiences both individually und in groups.
{Who's 1t for anyway? Complete involvement in the process is ideal.)

~1
»

suggests that teaching and lesrning are cooperative, not competitive, activities in
the classroom.

{Noboxdy ever renlly wins. The business of the classroom is cooperaticn--between
teschers and students, and students and students.)
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8.

indicates that successful experiences in language development are essentinl for all
students.
{(Success comes in all colors, shapes, ard sizes.All kids need to succeed in school.)

Policies and Procedures: How We Operate

This
1.

guide

helps free teachers by explaining their responsibilities and by suggesting the
possibilities open to them.

{School systems usually have expectations, and it's a good thing for teachers to know
their options.)

states procedures for buth individual and group decision-making on such matters as
selecting and ordering materials, equipment, and services.
{The nuts and bolts ought to be specified, not just guessed at.)

supports the view that curriculum building is an ongoing process.
(The curriculum, like kids, keeps changing—or at least it should. There ought to be a
pian and somebody to make sure it happens.)

reflects the interaction and cooperation of members of the total educational
community.
{Everybody should have a say, and they ought to be listened to.)

encourages continual inservice training and professional improvement for all
teachers.
{Change is continuous, as is the learning process.)

Objectives: What We Hope Will Happen
This guide

1.

hus objectives that follow directly from the philosophy. "What you see is what you
get!™)

sets clear objectives for all the major components of the English curriculum,
(Sny what you want to happen so that it makes sense to you and to anybody who
reads it.)

states objectives in a manner that facilitates recognition and deseription of

progress. ' .
(An ohjective can be a useful thing if it helps you to focus on what kids do.)

distinguishes teacher objectives from student objectives.
(What teachers do should be differentiated from what students do.)

recognizes that many objectives are desirable even though progress toward them
may not be conveniently observed or accurately measured.

(Restriction to a limited set of precise objectives can unduly inhibit learning and
tenching. Some goals are reached only very gradually, almost imperceptibly, and
some processes are not easily broken into steps or levels of achievement.)
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7.

recognizes that cognitive and affective behavior are inseparable in actual
experience.
(Thoughts and feelings interact continuously.)

contains objectives for improving language performance as well as for perceiving
more clearly whut others do with language.

(Language is a game for playing as well as watching. You learn to do something by
doing it, not by sitting on the sidelines.) ’

Organization: How We Channel the Flow of Energy

This
1.

guide

makes clzar how particular units, lessons, and procedures are related to the total
English program.

(Connections need to be made now and then. It helps if you have some iden how
things might fit together and make sense.

suggests a workable sequence of basie communication skills.
(A suggested logical order is helpful ever .f it ean't always be followed by particular
children.)

organizes major aspects of the language arts to ~ovide directions for planning.
(Themes are a pretty good way to organize a curriculum but not the only way.)

regurds textbook materials, if used, as resources rather than courses of study.
(Textbooks don't equal the eurriculum—at least not in the best programs. Teachers
and kids and parents are the real resources.)

sugests a variety of classroom organizations and activities to accommodate various
kinds of learning.

(Classrooms are not conveyor belts in the factory of learning. It's the things that
happen on the way that count.)

supplies specific procedures that will enable tenchers to help their students to
become increasingly independent.
(Dependency 1s learned, but so is independence.)

refllects the principle that the students themselves should often generate learning
activities.

(Kids are natural learners who sometimes learn to be incurious and unquestioning.
They learn when we let them.)

Process As Content: The Ways That Students Experience

This
1.

guge

distinguishes between conventional "expository™ teaching methods and "discovery,"”
"inductive,” or "inquiry™ methods.

(No m¢ hod is suered; each is useful for a different purpose. In many schools,
however, more emphasis needs 1o be placed on inquiry.)
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2. contain activities that have a "problems” or "questions” {ocus.
(Docun.ents from the past or problems from the present or future should often be
used to promote training in inguiry.)

3. ~arranges its inquiry approach so that students gain confidence in their problem-
solving abilities.
{An attitude of inquiry is learned through successive and suceessful encounters with
problems that can be solved.)

4. indicates methods to promote cooperative interaction among students.
(Classroom experiences should provide guided practice in group dynamics.)

5. suggests strategies that encourage students to discover and extend their own ways of
perceiving and learning.
(Because students have individual perceptions of experience, it is essential for them
to develop their own growing analytic and creative powers.)

8. stipulates ways to focus attention on the processes of inquiry and learning.
(Inquiry processes—learning how to learn—are probably the most important activities
that students and their teachers can engage in.)

Language

This guide

1.

suggests that the content of language study often comes from real life.
{Language is as real and personal as each individual.)

2. provides for study of conventional areas of linguistics.

(Linguisties, as usually taken up in schools, includes semantics, history of language,
grammars, regional dialects, social dialects, lexicography, and kinetics—body

language.)

3. suggests study of unique customs of specific language areas.

(The "languages” of advertising, politics, religion, and many other human activities
are worth studying. Teachers need to ask the right questions about the ways these
languages work.) N

provides for frequent, imaginative use of language in student-created and student-

~ moderated groups.

{(Improvised drama, role playing, task groups, and'brainstormirg are ways that kids
can explore language. Imagine what it would be like if....Then talk it out.)

reflects current or recent developments in modern language theory,
(Some of the new grammars work better than the old ones because they deseribe our
language more precisely.)

suggests activities that help students learn the difference between grammar and
usage.

(Grammar is primarily the study of language structure; usage is the study of the
values we attach to pronunciations, vocabulary, and particular conventions.)
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10.

recognizes that analysis of language, as in grammar study, does not necessarily
improve performance in composing.
(The analysis of grammar is different from the processes of compasing.)

recognizes the assets of bidialectal, bilingual, and non-English-speaking children in

exploring language concepts.
(We live in a pluralistic society.)

suggests activities that help students acquire or expand their facility to understand

and use the English language.
(The basis for all language is experience.)

recognizes the importance of children accepting their "home-rooted™ language as
well as the languages of others.
(Positive self-concepts help kids to become more "open" people.)

Compasition: How We Shape Language and Ourselves

This
1.

2.

8.

guide

perceives composing as occurring in four ways: speaking, writing, aeting, and
filming.

(Composing requires an orchestration of experience. There are different ways to say
things, and all are worthy of investigation.)

emphasizes the significance of composing us a means of self-discovery.
(E.M. Forster said, "How can 1 know what I think 'til I hear what 1 say?®”

recognizes the importance of the composing processes as ways of bringing order to
human experience,
(Compasing is a way to make sense of our world.)

has activities designed to stimulate composing.
(Precomposing experiences, if important to kids, can help stimulate more worthwhile
writing.)

recommends that compasing should often occur in small groups.
(Kids ean help stimulate and shape each other's thinking.)

a firms that composing is always creative.

suggests that composing stems from meaningful precomposing experiences.
{The better the input, the better the output. Creation requires stimulation.)

recommends that composition should occur for different purposes and usually for
audiences other than the teacher,

(Decisions about communication ought to be determined by something more than the
teaeher’s) grade book. Authenticity is a function of knowing to whom you're talking
and why.

recommends that composing should occur in an atmaosph e of maximum sharing.
(Let kids help each other.)
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Medin: “The Medium Is the Message”

This guide

l.

2.

3.

promotes audiovisual as well ns verbal literacy.
(Students need to explore the relationships among visual, verbal, and Kinesthetie
communication.)

acqueints teachers with the characteristics and potential uses of various media.
(The electronic age is with us. Are we with it?)

suggests ways of involving students in using media.
(Pen and ink are just one voice. Kids need the options of communicating with color,
motion, and sound.)

suggests specific media supplements for learning activities.
(The media are like extension cords; they plug into a wider world.)

lists media resources available to teachers and specifies procurement procedures.
(What's available and how do you get it? Media resources don't get used unless
they're ncecessible.) '

Reading and Literature: The Worlds Students Experience

This guide

l.

provides ways for teachers to determine individunl degrees of readiness.
(Shakespeare said, "The readiness is all.")

suggests procedures to help teachers develop student reading skills.
(The teuching of reading means more than havine a few books around.)

recognizes that a total reading program reaches beyond the developing of basic
reading skills.

(A person really never stops learning how to read. There are always new skills to
learn.)

relates the skills of reading to a total language program.
(Rending, writing, listening, and speaking are more like a web than like four peas in
A pod. You touch one strand of language experience, and the whole web vibrates and

responds.)

makes provisions for a comprehensive literature program.
(Get a lot of books of all kinds in kids' hands.)

recognizes that it is more important to engage in litersture than to talk ubout
literary terms.

(Literary terms, conventions, and systems of classificution are inventions of the
profession. If talk about these externals is substituted for experience with
literature, we "murder to dissect,” as Wordsworth put it.)

recommends that teachers allow ‘and encourage students to seleet and read all types
of literature, espeeially contemporary.
(Tuke the hids off the reading list, and let kids explore.)
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helps teachers to identify, accept, and explore all varieties of affective and
cognitive response.

(What kids say about literature is important, and so is how they feel about it. Our
efforts should be devoted to helping kids extend and deepen their responses.)

suggests acting and role playing as a means of exploring literature.
(Literature is frozen drama. Whenever you get your body into the language of a
poem or story, you're interpreting it.)

Evalustion: Discovering and Descriding Where We Are
This guide

1.

3.

has a coherent and useful rationale for evaluation.
{The rationale should be related to philosophy and objectives. The reporting policy
should be explicit.)

stipulates that reporting procedures describe pupil progress, including growth beyond
the scope of stated objectives.

(Teachers and students should not feel inhibited by narrowly specified objectives.
"The asides are essential {o the insides.") :

makes clear that grades and standardized tests, :f used, do not constitute the major
purpose of evaluation.

(Grades and scores are not ends; the end of evaluation should be information useful
for furthering achievement.)

suggests methods of evaluation that encourage rather than discourage students.
(Teachers should encourage and respect whatever progress pupils make rather than
punish or badger them for lack of progress.)

helps teachers diagnose individual learning progress and suggests methods and
muterial to accomplish this.
(Each pupil learns in a different way and at a different rate from other pupils.)

suggests that most evaluation be tailored to the student’s ability, age, and
personality.

{Evaluation should be adapted to people, not vice versa. If evaluation is primarily
for helping individuals learn, and if differences are at least acknowledged, then
evaluntion should be individualized.)

recognizes that the student must be involved in all evaluation.
(Self-evaluation is erucial to learning.)

suggests ways that teachers and students can use the results of evaluation to change
the program as often as necessary.

{The ideal curriculum is tentative, flexible, and responsive to the results of continual
evaluation.)
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Design: Porm, Punetion, and Flavor

This guide

1.

2.

3.

is easy to read; the language is clear and effective.
(Guide writers should set a good example in communicating; our medium has a

message.)

exhibits an appealing form and style.
(An attractive and creative guide will stimulate use.)

has a format that makes revision convenient.
(A loose-leaf format makes a guide more amenable to change.)

states its relationship to other curriculum guides published by the school system.
(Sometimes new teachers have a better idea of what's going on when curriculum
relationships are explicit.)

suggests as resources a large variety of specifie background materials and school
services.
(A guide, to be useful, must have useable things in it.)

identifies people and procedures that promote interdisciplinary activities.

(We sometimes build walls around ourselves with labels like English, social studies,
and science.) .
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